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3XUSRVHRIDVVHVVPHQW
Children who are gifted have exceptional learning
needs at school, in the community and at home.
Children who may be gifted are assessed in order
to gain a better understanding of their learning and
social and emotional needs. Schools require
evidence of a child’s special needs (either learning
difficulties or exceptional learning abilities) in
order to provide appropriate programming.
Assessment provides such evidence and
information to assist in planning for programming.

7RDVVHVVRUQRWWRDVVHVV
Parents need to decide a variety of factors in
deciding whether or not to have their child
assessed for giftedness.
Parents typically choose not to have their children
assessed for the following reasons:
• they may feel that identification as gifted or
receiving special programming could create
social barriers between their child and his or
her peers
• they may feel that special programming will
be an extra pressure for their already sensitive
child
• they may decide that their children are happy
in their current classroom situation, and are
receiving appropriate academic challenge and
intellectual stimulation and are not in need of
special programming.

Parents typically decide to have their children
assessed for three major reasons:
• to learn more about their children’s learning
needs
• to help diagnose the cause of emotional or
behavioural problems
• as an eligibility requirement for special
programming options.

%HJLQQLQJWKHSURFHVV
The assessment process often begins with the
classroom teacher. Throughout the course of the
school year, teachers have many opportunities to
observe and identify individual children who
appear to have exceptional learning needs. Parents
are then contacted to provide further information
and to give consent for formal testing.
In other cases, parents may take the initiative and
approach the school to begin the assessment
process. They may feel that their children need
greater challenge and instructional and content
adaptations in their current programming.
Some parents may choose to have their children
assessed privately by a psychologist or non-school
agency who is familiar with the needs of children
who are gifted. There is usually a cost to this
service, but that cost may be covered by some
insurance and employee assistance plans.

13

©Alberta Learning, Alberta, Canada

THE JOURNEY

CHAPTER 3
Forks in the Road

*LYLQJSDUHQWDOFRQVHQW

•

The school will contact you for your permission to
begin your child’s formal assessment process. To
make an informed decision, you need to consider:
• purpose of assessment
• nature of assessment
• intended use of results
• who has access to results.

•

+RZDUHFKLOGUHQDVVHVVHGIRU
JLIWHGQHVV"
Alberta Learning recognizes different types of
giftedness, including:
• general intellectual ability
• specific academic aptitude
• creative thinking ability
• social ability
• artistic ability
• musical ability
• kinesthetic ability.
Giftedness can occur in one or more areas.
Children who are gifted and talented require
differentiated programming to realize their
potential.
Alberta Learning requires school districts to
implement a planning process that ensures
appropriate educational programming for students
who are gifted. Jurisdictions use this process to
develop a definition that reflects the district’s
beliefs and values about giftedness. Each school
jurisdiction also establishes its own assessment
process for identifying giftedness.
A fair and effective assessment process makes a
deliberate effort to search for and identify the
individual needs of children, based on their
strengths, talents and interests. The data gathered
should address fundamental questions, such as the
following.
• What strengths or talents does this child
demonstrate?
• What is happening now in the child’s
program?

•
•
•

What adaptations, if any, are necessary or
desirable?
What data gives us a full picture of this child’s
academic, social and emotional needs?
What additional data do we need?
What particular interests and accomplishments
tell us about this child’s learning needs?
How does information about the child’s
ability, interests and motivation guide us in
instructional planning?

An assessment for giftedness needs to be a
comprehensive package of multiple sources of
information that includes some or all of the
following:
• achievement testing
• intellectual testing
• creativity assessments
• student attitude and interest surveys
• parent observations
• developmental history
• teacher observations
• marks on classroom assignments, performance
tasks, and tests
• work samples
• specialized assessment or performance tasks in
talent areas, such as music, dance or sports.
Although IQ tests can provide useful information
for making decisions for participation in gifted
programming, they are less useful for identifying
the most appropriate educational experience for
individual children.
To find out more about what specific assessment
data can tell you about your child’s learning you
will need to talk to the person administering the
assessment (who will have graduate or postgraduate training in this area). This is especially
important because standardized assessments are
being constantly updated.
If the school screens all children at a particular
grade level, the process will usually begin with a
group-administered test. Some jurisdictions rely
on teacher nominations to begin the screening
process.
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Many jurisdictions have developed behavioural
checklists that the classroom teacher and parent
complete. [See Individual Rating Scale for
Students Who Are Gifted on page 16]
For older children, there may also be a selfassessment form that examines and identifies
personal interests. [See Interest Inventory for
Elementary/Middle School-aged Students on
page 17]
In addition to performance on paper and pencil
standardized achievement tests, information on
students’ achievement can come from compiling
and assessing samples of students’ work. The
main advantage of using work samples is that the
completed products reflect actual mastery of
learner outcomes in the province’s programs of
study. Comparing a student’s accomplishments
against the curriculum can determine the extent to
which the curriculum objectives are being met,
and whether or not enrichment of the regular class
environment is needed. The assessment of work
samples is enhanced when more than one teacher
evaluates the samples by using scoring rubrics that
outline and describe criteria for different aspects
of the work sample.
It is important that, as much as possible, your child
has opportunities to be involved in the assessment
process so they can better see and understand their
own strengths and sustained interests.
It is also important that the assessment process is
broad enough to identify not only academic needs,
but also, social, emotional and psychological
needs.

3DUHQWLQYROYHPHQWLQDVVHVVPHQW

Your own documentation can be a great help. For
example, when one family’s Kindergarten child’s
teacher suggested an educational assessment for
him, the mother realized that she had a readymade set of observations to compare her son’s
development against standard development
milestones. Like many mothers, she had kept a
dated baby book of things her son did and said
from babyhood on into the preschool years. These
journal entries provided the psychologist who did
the assessment with helpful background
information. For example, the child was reading
signs and using sounding out to spell basic words
at an age when children are typically not yet
speaking in complete sentences.
Parental knowledge can also be helpful in
generating areas for further exploration in the
child’s Individualized Program Plan (IPP). [See
Parent Identification Form on pages 18 and 19]

7HDFKHUV·FRQWULEXWLRQWR
DVVHVVPHQW
Classroom teachers can provide valuable insight
into a child’s learning process. They can
document the particular academic skills that a
child has mastered. Teachers can make
observations to determine the learning conditions
in which a child learns best and can also provide
insight regarding peer relations in the classroom
context.
In some school jurisdictions, teachers are the
primary source for identifying students who may
be gifted and need special accommodations in
their education. It is important that all classroom
teachers have a basic understanding of
characteristics of students who are gifted.

As parents, you can provide valuable information
about your child, including a developmental
history of your child’s motor, language, cognitive
and social skills. You can help identify your
child’s strengths and needs.
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,QGLYLGXDO5DWLQJ6FDOHIRU6WXGHQWV:KR$UH*LIWHG
6WXGHQW·V1DPH

'DWH
&KHFNWKHER[WKDWEHVWGHVFULEHV
WKHIUHTXHQF\RIWKHIROORZLQJ
FKDUDFWHULVWLFVDQGEHKDYLRXUV









<HDU/HYHO





$JH



'RHVQRWGHPRQVWUDWHWKLVWUDLW
'HPRQVWUDWHVWKLVWUDLWOHVVWKDQWKHW\SLFDOFKLOG
&RPSDUHVZLWKWKHW\SLFDOFKLOG
'HPRQVWUDWHVWKLVWUDLWPRUHWKDQWKHW\SLFDOFKLOG
'HPRQVWUDWHVWKLVWUDLWWRDKLJKGHJUHH













 VXSHULRUSRZHUVRIUHDVRQLQJ
 LQWHOOHFWXDOFXULRVLW\
 OHDUQVHDVLO\
 ZLGHUDQJHRILQWHUHVWV
 EURDGDWWHQWLRQVSDQ
 VXSHULRUYRFDEXODU\
 LQGHSHQGHQWZRUNHU
 HDUO\UHDGHU
 NHHQSRZHUVRIREVHUYDWLRQ
 VKRZVLQLWLDWLYHDQGRULJLQDOLW\
 LVDOHUW
 PHPRUL]HVTXLFNO\DQGHDVLO\
 LQWHUHVWLQKXPDQLW\
 XQXVXDOLPDJLQDWLRQ
 DELOLW\WRIROORZFRPSOH[GLUHFWLRQV
 UHDGVUDSLGO\
 KDVVHYHUDOKREELHV
 UHDGVDZLGHUDQJHRIVXEMHFWV
 XVHVWKHOLEUDU\IUHTXHQWO\DQGHIIHFWLYHO\
 VXSHULRUPDWKHPDWLFVNLOOV

/RRNIRUSDWWHUQVRI+DVWKLVWUDLWWRDKLJKGHJUHH


THE JOURNEY

Adapted from Alberta Learning, Teaching Students who are Gifted and Talented (Edmonton, AB:
Alberta Learning, 2000), p. 225.
©Alberta Learning, Alberta, Canada

CHAPTER 3
Forks in the Road

,QWHUHVW,QYHQWRU\IRU(OHPHQWDU\0LGGOH6FKRRODJHG6WXGHQWV
6WXGHQW·V1DPH



<HDU/HYHO



'DWH



$JH





:KHQDVVLJQLQJDWRSLFIRUDUHSRUWVXJJHVWLQJDJRRGERRNRUVHOHFWLQJPHDQLQJIXOH[DPSOHVLWFDQ
EHKHOSIXOWRNQRZVWXGHQWV·SUHIHUHQFHVDQGLQWHUHVWV8VHWKLVLQWHUHVWLQYHQWRU\GXULQJWKHILUVW
ZHHNRIVFKRRO
 2XWVLGHRIVFKRROP\IDYRXULWHDFWLYLW\LV
 0\UHVSRQVLELOLWLHVDWKRPHDUH
 7KHVSRUW,OLNHWRZDWFKEHVWLV
 7KHVSRUW,OLNHWRSOD\EHVWLV
 $IWHUKLJKVFKRRO,SODQWR
 7KHMRE,ZDQWWREHGRLQJDVDQDGXOWLV
 ,QVFKRROP\IDYRXULWHVXEMHFWLV
 7KHVXEMHFW,GREHVWLQLV
 ,ZRXOGOLNHWROHDUQPRUHDERXW
 ,QP\IUHHWLPH,OLNHWR
 )RUSOHDVXUH,UHDG
 ,VSHQGDERXWKRXUVRUPLQXWHVDZHHNUHDGLQJIRUIXQ
 7KHEHVWERRN,KDYHHYHUUHDGZDV
 7KHERRN,DPUHDGLQJQRZLV
 7KHNLQGVRIERRNVRUVWRULHV,OLNHWRUHDGDUH
 0\IDYRXULWHPDJD]LQHLV
 0\IDYRXULWH79VKRZLV
 ,XVHWKHFRPSXWHUWR
 7KHSDUWRIWKHZRUOGWKDWLQWHUHVWVPHWKHPRVWLV
 :KHQ,DPILQLVKHGZLWKVFKRRO,KRSHWROLYHLQ
Adapted from Alberta Learning, Teaching Students who are Gifted and Talented (Edmonton, AB: Alberta Learning, 2000),
p. GT.238.
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3DUHQW,GHQWLILFDWLRQ)RUP
6WXGHQW·V1DPH



<HDU/HYHO
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$JH





6HFWLRQ$
&RQVLGHU\RXUFKLOGLQUHODWLRQWRRWKHU
FKLOGUHQRIWKHVDPHDJHDQGFKHFN
WKHER[FRUUHVSRQGLQJWRWKHQXPEHUWKDW
EHVWGHVFULEHV\RXUFKLOGIRUHDFKLWHP







'RHVQRWGHPRQVWUDWHWKLVWUDLW
'HPRQVWUDWHVWKLVWUDLWOHVVWKDQWKHW\SLFDOFKLOG
&RPSDUHVZLWKWKHW\SLFDOFKLOG
'HPRQVWUDWHVWKLVWUDLWPRUHWKDQWKHW\SLFDOFKLOG
'HPRQVWUDWHVWKLVWUDLWWRDKLJKGHJUHH

 
 +DVDGYDQFHGYRFDEXODU\H[SUHVVHVKLPVHOIRUKHUVHOI
IOXHQWO\DQGFOHDUO\
 7KLQNVTXLFNO\
 :DQWVWRNQRZKRZWKLQJVZRUN
 ,VDQDYLGUHDGHU
 3XWVXQUHODWHGLGHDVWRJHWKHULQQHZDQGGLIIHUHQWZD\V
 $VNVIRUUHDVRQV´ZK\µ³TXHVWLRQVDOPRVWHYHU\WKLQJ
 /LNHVJURZQXSWKLQJVDQGWREHZLWKROGHUSHRSOH
 +DVDJUHDWGHDORIFXULRVLW\
 ,VDGYHQWXURXV
 +DVDJRRGVHQVHRIKXPRXU
 ,VLPSXOVLYH
 7HQGVWRGRPLQDWHRWKHUVLIJLYHQWKHFKDQFH
 ,VSHUVLVWHQW³VWLFNVWRWKHWDVN
 +DVJRRGSK\VLFDOFRRUGLQDWLRQDQGERG\FRQWURO
 ,VLQGHSHQGHQWDQGVHOIVXIILFLHQW
 5HDVRQVZHOO
 +DVDZLGHUDQJHRILQWHUHVWV
 +DVDEURDGDWWHQWLRQVSDQWKDWDOORZVKLPRUKHUWR
SHUVHYHUHLQSUREOHPVROYLQJDQGSXUVXLQJLQWHUHVWV
 6KRZVLQLWLDWLYH
 6HHNVKLVRUKHURZQDQVZHUVDQGVROXWLRQVWRSUREOHPV
 +DVDJUHDWLQWHUHVWLQWKHIXWXUHDQGRUZRUOGSUREOHPV
 )ROORZVFRPSOH[GLUHFWLRQV
 ,VSUHSDUHGWRWDNHVRPHVRFLDOULVNV
 ,VDOHDGHU
 (QMR\VFRPSOLFDWHGJDPHV
 6HWVKLJKJRDOVIRUKLPVHOIRUKHUVHOI
 &RQWLQXDOO\TXHVWLRQVWKHVWDWXVTXR











Reprinted from the Department of Education, Employment and Training, Victoria, Australia from Bright futures resource book:
education of gifted students (pp. 65–67), by Department of Education, State of Victoria, 1996, Melbourne, Australia: Department
of Education, State of Victoria. Adapted from Education of the gifted and talented (pp. 77, 86), by G. A. Davis & S. B. Rimm,
1985, NJ: Prentice-Hall Inc.
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3DUHQW,GHQWLILFDWLRQ)RUP«FRQWLQXHG

6HFWLRQ%
 'LG\RXUFKLOGUHDGEHIRUHKHRUVKHZHQWWRVFKRRO"
,IWKHDQVZHULV<(6GLG\RXUFKLOGWHDFKKLPVHOIRU
KHUVHOIWRUHDG"
 'RHV\RXUFKLOGSOD\DPXVLFDOLQVWUXPHQW"
,I<(6ZKLFK"


 ,QZKDWRXWVLGHDFWLYLWLHVGRHV\RXUFKLOGSDUWLFLSDWH"
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:KDWDUH\RXUFKLOG·VVSHFLDOLQWHUHVWVRUKREELHV"




 :KDWUHFHQWERRNVKDVKHRUVKHUHDGDQGHQMR\HG"



 3OHDVHFRPPHQWZKHUHDSSURSULDWHRQDQ\RIWKHIROORZLQJ
<RXUFKLOG·V«
• XQXVXDODFFRPSOLVKPHQWVRUVSHFLDOWDOHQWV
• SUHIHUUHGDFWLYLWLHVZKHQDORQH
• H[SUHVVLRQRIERUHGRP
• VSHFLDOSUREOHPVDQGQHHGV
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6WUDWHJLHVIRU
PDNLQJ
DVVHVVPHQWD
SRVLWLYHH[SHULHQFH
IRU\RXUFKLOG
•

Be low-key and positive with your child
about the assessment experience. Talk
about “helping the teacher to find out how
you learn best.”

•

Discuss the types of questions your child
might be asked. Discuss the kinds of
activities he or she might do, such as writing
a story or putting together a puzzle. Explain
that some tasks will be easier than others,
but information from all of the tasks will
help everyone understand how your child
learns best so they can plan for the kinds of
experiences that will make learning and
school more interesting and more
meaningful.

•

Get your child off to a good start. Ensure
your child has a good sleep the night before
the test and leaves home with a healthy
breakfast.

•

Ensure that the timing of the assessment is
optimal for getting accurate results and
causing minimal stress for your child. If
your child is ill on the day of the assessment,
request that the session be rescheduled.

$FFHVVLQJDVVHVVPHQW
LQIRUPDWLRQ
When the assessment is complete, the school
will arrange a meeting with parents, the
classroom teacher, other school staff and the
psychologist conducting the assessments. It is
preferable that the same person who conducted
the assessment should interpret specific subtest
results in the context of the child’s background.
The goal of this meeting will be to discuss the
results of the assessments and what these results

mean for your child’s learning needs and
programming options. All test results should be
shared with parents.
You also have access to your child’s cumulative
record. The cumulative record contains
information about your child’s attendance,
school-awarded marks, results of standardized
tests and other information. As a parent, you
have the right to request to review the file. If
you wish to do this, contact the principal to
arrange for a convenient time. When you review
the file, the principal or other school staff, such
as the counsellor, can discuss test results or other
information that is documented. If you feel the
file contains outdated or non-essential
information, you can request that the school
remove this information from the file.

6WUDWHJLHVIRU
DFFHVVLQJDQGXVLQJ
LQIRUPDWLRQIURP
DVVHVVPHQWV
•

When the assessment report is available,
meet with the person who did the assessment
and other school staff who are working with
your child. The team will review the written
report and answer your questions.

•

Ask for an explanation of any subtest scores
on tests. They indicate areas of relative
strength and weakness, and this information
can be helpful in planning for programming.

•

Make arrangements to have future questions
addressed. The information from the
assessment may take time to digest and you
may want to make arrangements for
contacting the person who did the
assessment if you have additional questions
at a later date. Ask for a copy of the report
to review at home.
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6WUDWHJLHVIRU
WDONLQJZLWK\RXUFKLOG
DERXWJLIWHGQHVV
•

Consider how the assessment meeting might
be an opportunity for your child to learn
about their giftedness. Participating in part
of this discussion could help your child
better understand his or her strengths and
learning needs.

•

Acknowledge that your child may learn
differently than his or her peers. Most
children who are gifted already feel this, and
because no one talks about it, they may
decide that different means something
negative. Talking openly and honestly
about your child’s different ways of thinking
and advanced abilities may bring relief.

•

•

•

•

Help your child find the words to explain his
or her feelings of differentness. Even a
young child may need to know, “I learn
things differently than some of my friends
do. Sometimes I don’t need as much time or
practice to learn something new.”
Create a context for understanding. Discuss
giftedness within the context of other
differences that children have, such as eye
colour, how fast you can run or what kind of
books you like to read.
Consider how much specific assessment
information to share. Many school
psychologists believe that a child needs to
know the results of testing, including
individual intelligence and achievement
measures. How much specific information
you choose to share with your child depends
on his or her maturity level.
Consider using a visual. Some parents find
the normal curve can be a useful visual aid
for explaining the overall IQ score on a
standardized test to older children.

IQ scores and percentage of students at each
level

•

Be sure that your child understands that
these assessment measures identify potential
only. Discuss how commitment, motivation
and effort will result in accomplishment and
achievement of potential, and that these
qualities cannot be measured.

•

Have a family discussion. If siblings are
curious about the assessment process,
discuss how each person learns differently
and how this assessment will help identify
how their brother or sister learns best.

:KLFKFKLOGUHQWHQGWRJHW
PLVVHGLQWKHLGHQWLILFDWLRQIRU
VSHFLDOSURJUDPPLQJIRUJLIWHG
HGXFDWLRQ"
Certain populations of children tend to be underidentified in special programs for the gifted.
They include the following groups of children.
•

Children from cultural and ethnic minorities
Children who have English as a second
language may have high verbal ability, but
in their native language. They may not be
identified as gifted learners until they have
learned enough English to cope with school
programs and demonstrate their academic
potential. Standardized tests are often
biased towards majority (white middle- to
upper-socioeconomic class) students. Also,
children from cultural and ethnic minorities
may have gifts and talents that are not
understood or valued by mainstream society.
21
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•

•

•

Children who have specific learning
disabilities or academic difficulties in
certain areas
A specific learning difficulty may mask
giftedness. Not all children who are gifted
excel in all areas of the school curriculum.
Some may have an inordinate strength in
particular subject areas, such as mathematics
or science, and may in fact have some
learning difficulties in other subjects, such
as reading or writing. The academic
difficulty may need special instructional
accommodations, as do the areas of strength.
Children who appear to be underachieving
An underachiever is one who has the
potential for greater accomplishment than is
actually demonstrated at school. Often these
students are perceived as unmotivated and
are sometimes only identified as gifted when
referred for assessment for other reasons.
Girls
Girls are often under-represented in
programs for the gifted. Twice as many
boys as girls are identified at the elementary
level. Differing societal expectations toward
girls is one possible reason. Some girls may
learn to cover up or deny their abilities in
order to be popular or feel “normal.” Or, if
they are identified as gifted, they may
choose not to participate in the gifted
program due to social pressures.

•

Children who are perceived as having
behaviour problems
Children who are gifted and exhibit irritating
behaviours are often overlooked as
candidates for special program options. The
problem behaviours may mask the gifted
potential of these students.

•

Children who are poor test takers
Some children who are gifted have difficulty
with traditional types of tests and, as a
result, score poorly and are not identified as
gifted. This underscores the need for
multiple criteria to identify gifted potential,
such as parent and teacher nominations and
work samples.

:KDWWRGRLI\RXKDYH
FRQFHUQVDERXWWKHDVVHVVPHQW
RI\RXUFKLOG
If the school is reluctant to initiate testing, or
school staff do not recognize giftedness in your
child, request information from the principal on
the school jurisdiction’s policy for gifted
education. Review the criteria and, if you still
feel your child demonstrates signs of giftedness
and has exceptional learning needs, discuss your
concerns with the school principal or staff in the
jurisdiction office. Bring evidence of your
child’s giftedness, such as behaviour checklists
or work samples, to share at the meeting.

8VLQJDVVHVVPHQWUHVXOWVIRU
ORQJUDQJHSODQQLQJ
Parents can use the information from
assessments to communicate with teachers,
participate in IPP conferences, build on their
child’s strengths and needs at home, and help
their child plan for the future.
Assessment results give school jurisdictions
valuable information that they can use to
develop programming options and to create
professional development opportunities for
teachers and other staff. Knowing the number of
students who are gifted, as well as the ages of
these children and the types of giftedness they
demonstrate, can help jurisdictions with
comprehensive long-range planning.
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